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The Content Teachers’ Handbooks 


GEORGE 
most casual survey the so-called “literature” 


any field endeavor enough assure that this 

indeed age handbooks. Wherever find 
demand for information, whether buy goods, catch 
fish, better operate our car, there find the handbook. 
Library catalogues list them the hundred. Such publica- 
tions provide way, not only collect and organize infor- 
mation, but disseminate concise and convenient form. 
common complaint among school executives that there 

is, the multiplicity routine duties, little time available 
for supervision. Certainly, one important element super- 
vision informing the teacher, and American industry and 
business, outstanding efficiency, have found the handbook such 
valuable instrument, the executive the field education 
may well inquire its application his work. least two 
writers have recently pointed out the possibilities handbook 
manual for teachers important agency school super- 
use such handbook, has been said, indicates 
the extent which principal has analyzed his job and under- 
stands the position his teachers. One needs but retrospect 
his own early experiences realize the confused state 
mind which inherent beginning any new work. The 
teachers’ meeting and the personal conferences arranged the 
executive acquaint new teachers with essential information 
are, true, efficacious certain degree, but must 
remember that the teacher joining new system may enter- 


ing what her new world. School systems vary widely 
Reeder, Department School Administration, Ohio State University, 
adviser. 
Hawkes, Franklin “The Need Manual for Teachers Public Schools,” 
American Education, XXX (February, 1927), pp. 184-85. See also, Hubbard, Frank 
“Obtaining Time for Supervision through the Teacher’s Handbook,” Elementary School 
Journal, XXIX (June, 1929), 748-53. 
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their rules and regulations, and communities differ just 
widely their traditions and customs. cannot assume that 
such matters conduct, discipline, and outside duties will take 
care themselves. say that requirements should under- 
stood from the very start rather than the issuing instructions 
cover mistakes and blunders after they are committed 
putting the matter tritely. 


EXTENSIVE survey the writer the existing literature 
relative the use the teacher’s handbook has resulted 
nothing but realization that the lack precision avail- 
able information exceeded only its paucity. With the aim 
mind finding out just what use school men are making 
this device, form letters were mailed 440 school executives 
the larger towns and cities the United States, requesting 
copy the teacher’s handbook manual where such publi- 
cations were use. Twenty-five handbooks were received, 
being for high-school teachers, for elementary-school teachers, 
and general handbooks for the teachers both groups. 

present accurate picture these handbooks, 
detailed analysis has been made, and doing so, the general 
handbooks have been considered alone. Table presents the 
subject-matter content these books expressed the per- 
centage which each item content the entire text. The 
most casual examination this table indicates once that there 
little similarity the handbooks far content con- 
cerned; fact, the outstanding characteristic seems 
marked lack conformity any common basis. The question 
once arises whether such dissimilarity consistent with 
the dissimilarity might expect find teaching environ- 
ments. other words, are these handbooks providing needed 
information just information? the content these 
books just “happened” has some objective basis? Are 
these books serviceable would have them? 

find answer such questions, the writer has in- 
terrogated 172 elementary- and 130 high-school teachers 
means check list comprising 170 items information found 
existing handbooks. Only teachers less than two years’ 
experience were canvassed, for was the writer’s conviction 
that such procedure would result the most reliable infor- 
mation. Problems should fresh the minds such 
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teachers, while teachers experience, possible, may have 
forgotten some the disturbing situations they once faced. 
The 302 teachers were asked check all items mentioned 
the check list which they felt should discussed handbook 
for their system, such handbook was maximum 
value. Provision was made for the writing essential items 
not mentioned the check list. 

The teachers whom the check lists were submitted were 
employed school systems located states. The sys- 
tems varied size from the crossroads village employing 
teachers the city employing 300. With the aim making 
the tabulated results more useful, the replies have been classi- 
fied into groups, namely, replies from (1) 108 teachers 
systems 150 300 teachers, (2) 145 teachers systems 
teachers. These may well termed the “city,” “small city,” 
and “village” groups. 

Table presents the ideas these 302 teachers what 
teacher’s handbook should contain. brief study this 
table shows least two significant facts. First all, teachers 
wherever located need substantially the same information. 
Second, there are few distinct the type 
information needed the three groups, due most cases, the 
writer believes, differences which are more less inherent 
the size the school system and community. The writer 
believes, however, that the percentages tabulated Table 
should invaluable indices for the executive organizing 
handbook for his system. what percentage teachers 
should need certain item information before should 
included handbook question that can only answered 
subjectively, and the interested executive must decide this for 
himself. Certain other items were listed the teachers which 
are included here: 


Tests and Examinations— Extra-curricular Activities— 


Required tests and examinations Function extra-curricular activities 
Weight determining teachers’ marks Extra-curricular schedule 
Use mental ability tests Teacher assignment activities 
Use achievement tests Attitude toward activities 
Use diagnostic tests Organizing new activities 
The use psychological data Regulations governing activities 
1.Q., etc.) The Teacher Her Contacts with the 
Availability psychological data Public— 
Objective versus subjective tests Teacher obligations social life 


Regulations governing form tests Teacher obligations spiritual life 


; 
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Discreetness social contacts Textbooks, etc. 
Discreetness financial contacts List all textbooks use 


Interviews with parents and patrons List available supplementary readers 
Reception visitors schoolroom Library regulations 


Use buildings the public The securing supplies 


Avoidance school gossip The use supplies (room allowance, etc.) 
Regulations governing work for remu- The storage equipment 


neration Use equipment 

Textbooks, Supplies, and Equipment— Care equipment 
Sale, loan, rental pupils’ textbooks Inventory equipment 
Regulations governing care textbooks Securing new equipment 


Since the percentages did not show any tendencies vary 
significantly the percentages were omitted. 


not assumed that all questions arising the mind 
the teacher should answered handbook. 
obvious that some instances, some rules may better 
“understood” than submitted semi-public way the 
printed page. Neither does the writer wish convey the 
impression that handbooks should much alike 
proverbial “peas pod.” The administrator small 
compact district with few buildings similar type and 
environment has entirely different problem from that 
the executive cosmopolitan center with wide variations 
equipment and personnel. The manner which information 
put the hands the teacher, then, problem which 
each school man must view from his own angle. the 
writer’s contention that many cases the teacher’s handbook 
will prove efficient means doing this. know just 
what information teachers need, the handbook may, many 
cases, least partial solution the whole problem 
disseminating information form which convenient and 
usable, and time when most needed. Printed infor- 
mation, however, naturally lacks the human touch the 
teachers’ meeting and the personal conference, and hence must 
supplement rather than displace such personal contacts between 
teacher and executive. 

cannot but conclude that most the existing handbooks 
which have come our attention apparently fall short 
maximum usefulness appreciable degree. The data 
Table should some value not only correcting such 
shortcomings, but providing objective basis for the 
organization new handbooks. [Vol. No. 10] 


q 


262 EDUCATIONAL RESEARCH BULLETIN 


Women Administrators 


INVESTIGATION incumbents public-school superin- 
tendencies and high-school principalships Ohio 
reveals that per cent all superintendents and high- 
school principals were women. these women, 
were rural high-school principals working under local super- 
intendents, per cent were heads second- and third-grade 
high schools, and per cent were other positions combined. 
the 2,315 superintendents and high-school principals 
found, 360 were women. these, 312 were rural high-school 
principals, were principals second- 
schools, were local superintendents county districts, 
were principals the exempted villages, one city high-school 
principal, and city high-school assistant principals. Three 
were assistant city superintendents. 

The median years experience for all women adminis- 
trators this study was only five years, and the range 
experience was from none forty-seven years. The median 
salary for the entire group was only $1,400. The first quartile 
salary was $1,250, and the third quartile salary was $1,600. 
The range was from $1,000 $6,000. 

woman these positions had Doctor’s degree. Nine- 
teen, however, had the Master’s degree; had degrees. 
The other 312 had the Bachelor’s degree. 

The median years experience for the different groups 
was follows: assistant city superintendents, years; city 
principals and assistant principals, years; exempted-village 
principals, years; local superintendents, years; rural 
principals under local superintendents, years; and principals 
second- and third-grade schools, years. 

The indications are that women administrators are 
group inexperienced and are confined the less responsible 
administrative positions. the other hand, those who have 
more experience have opportunity become assistant 
administrators. 

The highest median salary for women administrators was 
$4,800 for city assistant superintendents. The other median 
salaries were city principals and assistant principals, $3,700; 
exempted-village principals, $1,850; local superintendents, 

[Continued page 280] 
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Summer-School Practices Ohio 
HARLEY WALDRON 


problem the operation summer school arose 

ber, 1930, because certain pressing questions regard- 
ing the promotion pupils the basis work done during 
the summer. the course the discussion, someone ven- 
tured the assertion that might helpful know how other 
Ohio cities are handling the problem. that end, brief 
questionnaire was prepared and mailed Ohio cities. 
Thirty-five replies were returned and tabulated. That other 
school people may know and use such findings are deemed 
significant the purpose this report. assist the 
reader understanding the results the study, the report 
will arranged about the eight major questions raised the 
questionnaire. Names co-operating cities are: 


Ashland Jackson Piqua 
Bellefontaine Lakewood Sandusky 
Bowling Green Lima Springfield 
Bucyrus Lorain Steubenville 
Canton Mansfield Tiffin 
Chillicothe Marietta Toledo 
Cleveland Marion Troy 
Cleveland, East Middletown Wilmington 
Dayton New Philadelphia Wooster 
Delaware Newark Xenia 
Findlay Norwood Zanesville 
Hamilton Painesville 


the question, “Does your Board Education provide 
summer sessions for public-school pupils?” answered “yes,” 
and answered “no.” The interesting fact was that 
per cent the cases, boards education had some plan for 
public-school work summer sessions. most instances the 
per cent replying the negative included the smaller the 
cities. Some municipalities had summer-school facilities not 
under the direction the board education. Still other cities 
had some more less loose plan whereby individual pupils 
are taught privately. 

Twenty-nine replied negatively the question, “Does any 
other agency such the superintendent, teachers’ club, 


use the past tense throughout this report must not con- 
strued mean that these practices are not now current. 
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P.T.A. sponsor summer-school sessions?” When the affirma- 
tive replies were considered conjunction with affirmative 
replies the first question, increased summer sessions 
per cent. the negative replies the second question, 
gave affirmative responses the first question. 
less than per cent, offer regular summer-school advan- 
tages under the direction the board education other 
agency. The six affirmative responses the second question 
are explained the next few sentences. two cities, summer 
sessions are held under the auspices the colleges located 
therein. Presumably these sessions serve training schools. 
another city the teachers’ club sponsors summer-school 
work. fourth city replies the second question affirma- 
tively, but neglects make clear what agency sponsors 
summer-session work. fifth city reports summer sessions for 
the public-school pupils, but seems have clear plan for its 
operation. Regular teachers apparently coach individual pupils 
for review make-up work. Such indefinite procedure can 
scarcely allow this city qualify offering summer work 
under the direction and regulation any specific organization. 
sixth city, the superintendent assumes the responsibility for 
summer work for public-school pupils designating certain 
regular teachers instruct pupils. There seem regu- 
lations governing the work. this case, many others, 
costs are met pupils’ fees. 


cities reported that only regularly employed 
teachers for the current year could qualify for teaching 
summer sessions; other cities employed any certificated teacher 
whether the employ the board education for the current 
school year not; while other cities reported the use both 
long they were regularly certificated. Two cities which 
the colleges operated the summer sessions and one other city did 
not respond this question. course, the cities not having 
summer sessions omitted answers this query. More cities 
used their regularly employed teachers for summer schools 
than used other regularly certificated teachers. Such practice 
indicated more definite plan control the school. There 
were numerous chances for inadequate results summer- 
session work when there were few, any, regulations govern- 
ing it. nearly all the cities having regular summer 
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sessions, the coaching pupils teachers during the summer 
months was permitted. 

Eight schools reported that pupil tuition fees were charged 
defray the teaching costs, schools said that summer session 
costs were met taxation the regular school year. One 
school reported that fees were charged high-school pupils, but 
the cost the summer session for elementary pupils was met 
through the regular tax channels. Six schools reported that 
both general taxation and pupil fees were methods financing 
the summer sessions. two instances the college financed all 
part the cost, and the balance, any, was taken care 
pupil fees. Seven schools having summer sessions made 
response, while two asserted that tutoring expense was borne 
pupil fees. The discrepancy replies from no-summer-session 
schools the last two questions was more apparent than real, 
since some schools permitted tutoring just mentioned. 


were six subdivisions this question, “For whom 
the summer session maintained?” designed facilitate 
responses the co-operators. When the replies came in, 
was apparent that the questionnaire was faulty, and that the 
exact information sought was not obtained each instance. 
However, close study the replies resulted accurate 
tabulation with few exceptions. The inaccuracy was due 
bit inconsistency responding the separate parts the 
question. 

practice, summer sessions served two types pupils: 
those who desired repeat unmastered work maintain their 
classification rate progress through the schools, and those 
who wished take new work increase their rate progress. 
The quantity work for either type pupil and for the par- 
ticular pupils eligible reflected such varied practices make 
brief summary impossible. The significance this variety 
seems indicate that public schools are operating summer ses- 
sions without clear idea the purposes which they are 
serve. Nor can these purposes adequately defined except 
with serious study. Twelve schools allowed “make-up” work 
one two subjects—in most cases, this applied both ele- 
mentary and high-school work. Two the schools reported 
that “make-up” privileges were granted border-line pupils 
only. This seemed indicate that cases clear failure 
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attain the school standard the current year, pupils were not 
granted summer-session privileges. Another one the 
schools reported that pupil might repeat two subjects begin 
one new subject. Three schools granted permission for “make- 
up” work from one three subjects, while other schools 
report the same privilege one more subjects. Here the 
maximum was not stated. The inference was that there was 
clear-cut limit the maximum number subjects, and 
that each case was considered independently. One school per- 
mitted “make-up” work four subjects, whereas one other 
school considered each case independently. 


schools operated summer sessions for elementary- 
school pupils only. One report defined the elementary school 
for this purpose Grades VI; another, Grades VIII; 
and another, Grades VIII. These differences reflect 
merely the extent school privileges the summer. Twenty- 
one schools operated sessions for both elementary and 
secondary-school pupils. school conducted summer ses- 
sion for high-school pupils only. Ten the schools 
allowed pupils one half-year advanced new work, 
but the said that previous school records must very 
high. Another the cities reported that the half-year 
advanced-standing courses was granted high-school pupils 
only. Eleven the did not permit advanced-standing 
courses the secondary school, but simply “review” 
“make-up” courses maintain pupil classification. One school 
granted advanced-standing course privileges junior and 
senior high-school pupils only. Two schools reported that 
advanced-standing privileges were seldom approved. 
rally, the schools having summer sessions omitted this 
question. 

The purposes served the summer sessions seem 
well divided between “make-up” “review” work, the 
one hand, and advanced-standing courses, the other. While 
both purposes are sought elementary and secondary schools, 
advanced-standing courses are privileges granted more largely 
secondary-school pupils. 

The answer the question “What quantity work the 
maximum load pupil may carry?” was given, part, 
response the previous question. This was due over- 
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mentary-school pupils. 


lapping between these two parts the questionnaire. 
responses, some instances, were written the questionnaire 
rather than checked, the summary given here will differ 
minor details from the one sent co-operators. 

Eleven schools report that one half-year work was per- 
missible the elementary schools. Three schools report that 
two elementary-school subjects was maximum load, while 
one school having annual admissions and promotions admitted 
one full year review work the summer session. 
schools made definite report the maximum load for ele- 


TABLE 


NuMBER WEEks, Days, Hours SUMMER-SCHOOL SESSIONS 


only) 


only) 


time limit. 
review work. 


Schools Week Schools 


the junior and senior high schools, practice varied con- 
siderably. schools reported that two units were 
the maximum load. One school was careful state that the 
two units were review, not new work. Six schools admitted 
only one unit maximum load; schools reported that three 
units were the maximum load. One school reported that 
course must “pursued the ratio hours work one 
unit credit.” Evidently, this was the amount actual class 
work, and any preparation the pupil was outside this 
This latter provision applied new and not 


The types responses the query “How long your 
summer session?” are numerous. 


quantities time the number weeks, days, and hours. 


Table shows the varied 
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Other 


Number of 
Hours a 
Day 


(10 wks. 
session) 


Sch.) 


(All day 
sessions) 
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Three schools had different number weeks the high- 
school and elementary-school sessions, which accounts for 
instead schools the first column Table From 
Table computed that per cent the schools had six- 
week terms this summer sessions, while per cent had 
eight-week terms. per cent the schools oper- 
ated sessions five days week. The total number clock- 
hours each day varied from one six, although per cent 
the schools had four-hour sessions. Most schools, seems, 
had class sessions the morning hours only. such cases 
pupil had afternoon hours for their individual study time. 


HIRTEEN allowed the practice tutoring. There- 

fore, was apparent that some school systems accepted 
this practice even though summer sessions some kind were 
maintained. Two the thirteen that only 
regularly employed teachers the system could serve 
tutors. Twelve schools did not admit tutoring did rarely. 
Seven the schools not maintaining regular summer sessions 
accepted the practice tutoring public-school pupils during 
the summer months. Three schools made response this 
question. observable that 91.4 per cent the schools 
reporting utilize some plan which certain pupils may carry 
school work during the summer months. 

this part the query, “If private tutoring accepted, 
credit given recommendation tutor examination 
under the direction the Superintendent?” replies were given 
those schools which regularly accepted tutoring and the 
which did rarely. Four these schools allowed credit the 
basis the recommendation the tutor, while reported that 
examinations were given under the direction the Superin- 
tendents. Five schools reported that credit was allowed only 
the basis both the just-named plans. Ten schools made 
response this.part the question. The significant fact 
that most school systems maintain control tutoring through 
examinations administered under the direction the Superin- 
tendent. How carefully and thoroughly the tutoring done, 
and how significant the examinations are, not known. 

The fact that the city school systems have some 
form summer-school instruction indicates attempt meet 
the problem. These summer sessions are offered the public 
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means meeting the difficulty. The issue the age-old 
effort, the part the public schools, get children through 
the educational procession. 

The cause our difficulty may traced both the general 
public and school authorities. From this report apparent 
that summer sessions are maintained offer opportunity 
those who are behind the normal rate progress, for prac- 
tice our schools are continuing hold the single standard 
attainment. Moreover, illness pupils, transfer from 
school school, and variety other forces make impos- 
sible keep children properly grouped for training. School 
people are poorly prepared meet the problem differences 
achievement. Parental ambitions for their children, irre- 
spective abilities and capacities, prompt them press their 
children through the procession the normal rate one grade 
year. Parents request permission have children tutored 
make deficiencies and keep with the procession the 
following school year. school enrollments have become 
more congested and cosmopolitan, the problem becomes more 
pressing. Finally, the school authorities provide some plan 
meet the parental wish. Just this point begin varied prac- 
tices extending all the way from unregulated tutoring the 
one hand the all-year school the other. all-year 
schools were reported this study, but the extremes practice 
are mentioned portray the more general picture. 


the schools are doing meet the educational prob- 

lem revealed the variety procedures followed 
these cities. The varying quantities work attempted, the 
length the summer terms, and the continued practice 
accepting tutoring, even schools operating summer sessions, 
afford very clear composite the situation nor reflect safe 
principles upon which base practice. These varied procedures 
are not peculiar Ohio cities.” 

addition the unsoundness current practices 
means solving the problem, there whole series related 
problems that complicate its solution. Can the public ex- 
pected finance summer sessions addition the regular 
school year? were done would the total cost specific 


Ware, “Summer Sessions High Schools,” School Review, XXXIX (Janu- 
ary, 1931), 
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quantity training greatly changed from present costs? 
Are the benefits public education, particularly the secon- 
dary schools, more personal than social? more personal, 
shall the one receiving such benefits expected pay part 
the summer sessions continue the practice, 
what purposes shall they serve? For whom shall they 
planned? While most the cities having summer sessions 
report they are designed for “review” “make-up” work, 
many schools offer new work secondary-school pupils. 

may not presumptuous, the basis this study and 
the writer’s observations two other states, predict in- 
creasing pressure upon school authorities for regular school 
privileges some kind during the summer months. What 
shall the bases for solution this part our educational 
problem? First, there the necessity for more facts than have 
been revealed this brief study. What these privileges shall 
depends upon the attitude taken toward the problem the 
school people Ohio. The State Department Education 
together with the Ohio Education Association possess the 
facilities for comprehensive study this problem. Only 
the basis such study may practicable and sound recommen- 


dations offered for the guidance school people and boards 


education. [Vol. No. 10] 


attention readers called the new 
series, “Bibliographies Education,” initiated recently 
the Reference Division the Bureau Educational Research. 
Each these annotated lists designed cover some educa- 
tional subject not fully treated heretofore. 

The first the series, “Studies the Home Economics 
Curriculum,” was compiled Lila Merle Welch and Mary 
Rebecca Lingenfelter and issued 1930. the present time, 
project under way “Orientation Courses the College 
Level,” and “Character Education.” facilities permit and 
needs arise other subjects will treated, the publications ap- 
pearing irregular intervals. Copies the first number are 
available thirty-five cents each. The price the others, 
they appear, will vary, but all cases will nominal. Orders 
and requests for information should addressed the Refer- 
ence Division, Bureau Educational Research. 


EDITORIAL COMMENT 


Crisis Confronts the Schools 
result the disturbed economic conditions through 


which the nation now passing the schools have been 

brought face face with one the most urgent prob- 
lems which they have ever confronted, namely, the prob- 
lem securing the financial support necessary carry on. 
This financial problem not new; fact, old the 
school itself, but probably more acute than ever before. 
But just the problem has always been solved previous 
crises the advantage the schools, will this one solved 
their advantage. There is, however, some rough country 
travel through, and many battles will probably have 
fought, before the schools can emerge victorious. 

The battle lines are drawn; fact, the conflict has already 
begun and daily becomes more tense. From the proponents 
low tax rates and from persons who are lukewarm toward 
public education comes the suggestion that the schools reduce 
expenditures. Even more disconcerting the knowledge that 
many communities the suggestion for curtailment being 
made demand and being translated into action. The 
friends public education, and these friends unquestionably 
constitute far the majority the American people, must 
guard lest curtailment become rampant. 

Every true patriot knows that the economic system the 
nation temporarily disjointed, and each desirous doing 
everything possible remedy that situation. friend 
education believes that times like these expenditures for all 
public functions should reduced much possible, and 
they even favor the reduction expenditures for education, 
provided the reduction can effected without crippling the 
many communities, however, the schools are being 
crippled unnecessary curtailments and retrenchments 
which the friends education cannot acquiesce—certainly not 
acquiesce without protesting and pointing out other and better 
solutions the problem. 

What lines action may school officials and employees 
take the present emergency? There are undoubtedly many 
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other fruitful lines, but shall have time here mention only 
three which seem afford center attack the emergency. 

First, all waste should eliminated. Admittedly there 
much waste the schools there is, for that matter, all 
business, public and private—waste resulting primarily from 
carelessness and ignorance rather than from maliciousness. 
Waste never condonable, but times like these espe- 
cially frowned upon the public. can show that have 
effected all economics possible—real economics are meant, not 
false ones—we can quite certain that, even these times 
stress, the people will not only continue our present budgets, 
but will often willing increase them. cannot, 
not, show those economies, then our budgets are admittedly 
obese and are likely reduced the people. 

School officials also must sell and resell the schools the 
public. They again must show the citizens the advantages 
education the individual and society; and they must also 
show them their ability finance the schools. School em- 
ployees and officials should always feel the responsibility 
keeping the people informed about, and good will, toward 
the schools, but now time for them redouble their efforts. 
Just many well-managed businesses today are engaged 
larger advertising and public-relations campaigns than ever 
before, the schools should give greater and more intelligent 
consideration public relations than the past. 

Every effort should made keep the older students 
school. This policy will prove advantageous the young per- 
sons themselves future years, and will also have the effect 
reducing unemployment among the adult population. 

Although the situation admittedly grave, time 
for pessimism. will not solve the problem, nor 
pessimism the matter justified view the past. 
have previously observed, the present predicament the 
schools has been caused the business depression, and have 
been taught know that business depressions have occurred 
many times the past, but have always given way normal 
times after few months. will the present crisis the 
schools pass away, and the schools will better and strogner 
for having been required through the crisis. “Sweet are 
the uses adversity,” for times stress that lessons 
are learned which fructify abundantly normal times. 
Warp REEDER 
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NEW composite achievement test for Grades VIII 

has been prepared Rudolf Pintner and published 
Teachers College, Columbia University, New York City. The 
examination covers certain information the fields geog- 
raphy, history, health, and civics well sampling 
abilities spelling, arithmetic, vocabulary, and reading. The 
author does not present data indicate how carefully the 
exercises were chosen, which information would enable the 
reviewer estimate the validity the test. examination 
the several forms gives the impression that the test items 
are means representative typical elementary school 
work are the items the Stanford Achievement Test. 
fact, the only two characteristics which might recommend the 
Pintner Test are its brevity and the ease scoring. 

The examination might useful connection with certain 
surveys where rough measure pupil attainment desired, 
might used supplement other composite achievement 
tests. using several forms the test fairly high reli- 
ability can attained, but the test itself does not adequately 
cover the important objectives elementary school teaching 
there little value attempting get such reliable scores. 
interesting feature the test the scoring key. The pupil 
indicates his response each exercise writing certain letter. 
The correct letters for each page spell word, thus making 
possible for the scorer check the answers very quickly. Since 
most the words are long technical words psychology 
unlikely that pupils would able select the right answer 
this way, instead working out the exercises. 


Chips from the Workshop 


The alphabetization extremely long lists words 
and expensive. The most common method type 
the word upon card inches. substitute for this 
method type six different words card inches, 
placing them that the card can cut make six rectangles 
equal size. These cards are then inches, sufficiently 
large for easy handling. The technique indicated reduces the 
time required alphabetize and less expensive where thou- 
sands words are involved. 


| 
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READINGS 


Junior College Students,” California Quarterly Secondary Education, 
(April, 1931), pp. 

Data from over eleven thousand students collected through 
the help co-operating junior colleges California form the basis for 
this survey the aspirations students junior colleges for higher educa- 
tional opportunities. was found that per cent these students intend 
continue their education. Five per cent definitely said and per 
cent were uncertain. expected, most the students expressed 
the intention attending the four big universities California. Only 
per cent indicated preferences outside the state. practically all the 
students who specified the intention going higher institutions go, 
the realm the junior college may shift more the preparatory function 
than terminal institution. Differences mental abilities these groups 
are revealed according institutional preferences. 

One the most disquieting facts indicated the exceptionally low intelligence standing 

the groups, both men and women, who are planning continuing their work 

the teachers colleges the state. doubtless true that many students who are 
planning educational careers the field education directly the teachers colleges, 

valuable supplementary study answer several questions unanswered 
this study planned three four years. 


“Appraising the Existing School Plant, 
Schools, (March, 1931), pp. 

This article presents very careful analysis the activities involved 
appraising the educational plant. The factors recommended the author 
upon which the school plant should appraised include mechanical efficiency, 
instructional efficiency, space efficiency, site, location, current use, and possible 
future use. Considerable stress placed the author upon economy 
school-building construction, not alone from the point view original 
cost, but from the costs operating expense and upkeep the plant. Atten- 
tion called the necessity making repairs rapidly the damage 
occurs order prevent any unnecessary costs because needless delay. 
The advantage this type economy lies the fact that when period 
economic depression experienced, the school plant will such state 
repair that may adequately serve until such time the district can 
afford the increased expenditure. 


Brown, J., “The Term Paper College,” 
and Supervision, (April, 1931), 

Through questionnaires the authors investigated the practices college 
teachers and students regarding term papers and their opinions the 
purposes and values derived from term papers. great deal variation was 
found among the faculty just what term papers are for, the time 


274 


MAY 13, 275 


allowed for completing the papers, and the relative value these papers 
determining the final course grade the students. 

Two-thirds the students opined that term papers were not worth the 
time and energy required. They preferred original investigations and desired 
that the term papers only relatively small factor the total grade. 
Two-thirds the students felt that term papers were assigned largely give 
extra work the course. One-half would prefer have all term papers 
abolished. 

The variation practices requiring term papers and the 
estimated purposes and value these, and the amount emphasis placed 
term papers the various courses show variation which would 
expected since some subjects these outside assignments seem more necessary 
and more important than others. Since the term papers require extra 
work not surprising that large proportion the students would like 
see them discontinued. The fact that per cent the students report 
that all the work was done term papers during the last month and 
per cent during the last week the semester indicates that term papers are 


considered more less extra-course assignments and not part the 
regular weekly work. 


GrinnELL, “Securing Adequate Training for Junior High School 
Teachers,” Educational Administration and Supervision, (April, 
1931), 279-86. 

Catalogues 150 representative colleges and universities were checked 
see what emphasis was given the training teachers for positions 
junior high schools. mention was made per cent the universities 
and professional colleges, per cent the liberal-arts college with 
training departments, and per cent the teachers’ colleges and normal 
schools. Majors minors junior high school work were offered only 
per cent teachers’ colleges and per cent the universities and 
professional colleges, and not all the liberal-arts colleges. 


Paper Covers 


Handbook the National Honor Society. Cicero, 
Church, Exec. 1930. pp. (Bulletin the Department 
Secondary School Principals the National Education Association, No. 31) 

This handbook revised edition similar publication issued 

questions which have been directed the National Office. The first part 

the bulletin contains historical discussion the development honor 
societies. first scholarship honor society which there record was 
the Phi Beta Sigma founded 1900 Mr. William Owen, Chicago. 

Although numerous societies similar type were organized during the 

early years the century, was not until 1919 that definite movement 

for national organization was begun. Since then over thousand active 
chapters have been installed with total membership 52,522. Other 
sections the bulletin are devoted the objectives the society; methods 
selecting and initiating members; activities the chapters; the emblem, 
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dues, and charter procedure; the National Junior Honor Society; and methods 
keeping records members. The concluding sections the Handbook 
include list the chapters states, the constitution per revision 
February, 1926, selected bibliography, and index. 


Seventeenth Annual Conference Educational 
Measurements. Bloomington, Indiana: Indiana University, 1930. 103 pp. 
(Bulletin the School Education, VI, No. 

Some illuminating and interesting articles are included this volume 
talks which were given the Indiana conference. Contributors include 
versity Michigan; Buswell, the University Chicago; Clifford 
Woody, the University Michigan; and Remmers, Purdue 
University. interesting trilogy, two articles Mr. Buswell and one 
Mr. Woody, are concerned with educational measurements arithmetic. 


American Association. May Day—National Child Health 
Day 1930. New York: American Child Health Association, 1931. 
pp. 

interesting summary the activities the various states the ob- 
servance May Day, National Child Health Day 1930, and throughout 
the year presented this publication the American Child Health Asso- 
ciation. The book should assistance school people making out 
health activity programs. 

Mary Dopp 


Systems, No. Department the Interior, 1930. pp. 
(U. Office Education Circular, No. 18) 

The mimeographed list published make information available more 
promptly than possible through the bureau’s regular printed bibliographies 
research studies. well-organized list including completed studies, 
studies progress, and contemplated studies. Author, subject, and city 
indexes greatly facilitate its use. one hundred one cities represented are 
from thirty-one states. They report total six hundred fifty-five studies, 
varied nature the cities from which they come are scattered 
geographically. 


Paut Study One Hundred Gifted Children. Lawrence, 
Kansas: University Kansas, 1930. pp. (Bulletin Education, No. 
The group gifted children here discussed had intelligence quotients 
ranging from 140 183 with mean 152. There were boys and 
girls, and Grades VII were represented. The children were studied 
from different angles: physical status and general growth, racial ancestry, 
cultural advantages, educational achievement, interests, and character traits. 
They exceeded the so-called “average child” every point. The author 
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makes important comment: “The unjustifiable educational retardation 
shows the inadequacy the present school organization taxing the superior 
mental capacity the gifted child.” 

Follow-up data for gifted children covering five years study was 
also presented. The intelligence quotients range from 121 180, with 
mean 136. The average progress quotient the beginning the 
study was 116, the end was 112. school apparently making little 
effort provide educational opportunity for this group.” spite 
program for enrichment acceleration the gifted child maintains his superior 
level. Disciplinary problems have increased, however. author recom- 
mends acceleration the most feasible way handle the problem the 
average school system. 


McCorp, P.; Survey and Program for 
Special Types Trenton, New Jersey: Public Schools, 1929. 
pp. 

This report recommended those concerned with modern educational 
administration. presents thorough and practical program differential 
education for the city Trenton. Not only applicable cities equal 
size, but its principles can and doubtless will adapted school systems 
various sizes throughout the country. administrative organization 
special education recognizes the need for special training sixteen different 
types atypical children, namely, for children who are blind, partially 
sighted, deaf, hard hearing, those lowered vitality, active tubercular, 
crippled, low-grade feeble-minded, high-grade feeble-minded, border-line 
subnormal, children having special educational disabilities, gifted, truant and 
delinquent, certified, speech defective, and psychiatric. 

Myra 


The Character Value the Old Testatment 
Stories. City, lowa: University 1930. pp. (University 
lowa Studies, Studies Character, No. 

The author applies the techniques set the Institute Character 
Research the University Sixty-three Old Testament stories are 
classified the basis literary quality, grade placement, and ethical value. 
Eleven books Old Testament stories for children are evaluated according 
the same three criteria. This study value teachers the public 
schools, well teachers church schools, 


Epucation, Kansas Study. Kansas City, Missouri: 
Department Education, 1930. 104 pp. (Kansas City School Service 
Bulletin, No. 

The purpose this bulletin create the minds teachers 
critical attitude toward methods for the improvement study habits 
children from kindergarten through high school. Psychological principles 
upon which learning depends are noted basis which study procedure 
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must based. General practices good study habits are listed and recom- 
mended, and suggestions are given assist pupils and teachers attaining 
good standards for study. The responsibility for good study habits placed 
upon the school. Descriptions the techniques used some the Kansas 
City teachers are clearly stated. These techniques are good examples from 
which teachers can profit and will serve establish good study habits which 
aim for the development self-dependent workers and thinkers. 


Books Read 


the Children the Nursery School. New York: Teachers College, 
Columbia University, 1930. pp. 

This study was suggested the authors primarily observations 
adults. They believe that few adults have any conception “of the long 
series more less difficult processes which must mastered” the child 
before has learned even such simple muscular co-ordination that involved 
learning hold spoon. The learning situations analyzed this study 
are those connected with eating. The subjects were nursery-school children 
ranging age from eighteen months four years. 

The method used this study involved the following steps: (1) col- 
lection records” made trained observers; (2) analysis and 
classification the separate items into child’s activities; 
(3) criticism group nursery-school and kindergarten teachers; (4) 
analysis the learning levels involved the eating situation with parallel 
statement the child’s and the teacher’s responsibility attaining each step. 

The authors realize that there are marked individual differences among 
children with regard the learning levels, some passing quickly from one 
step another, some not even passing through all the stages listed, and some 
proceeding very slowly attaining each level. The study based entirely 
upon subjective observation, and from strictly scientific point view 
open criticism several scores. ‘The number children used the 
observations not indicated, nor are told what characterizes 
observer. However, the detailed analysis learning levels should prove 
helpful nursery-school teachers and parents guiding children more 
intelligently acquire good eating habits. 


“The County Teacher Work.” New York: Macmillan 
Company, 1930. 541 pp. 

This book was written especially for the “one-room teacher,” but 
also useful book for any and all elementary teachers. restates many tried 
and accepted educational principles and practices understanding way. 
The first chapter concretely and intelligently deals with “Character Conduct 
and Citizenship.” The author further deals with “Instructional Objectives; 
General,” Objectives; Particular,” Objectives; 
Tools and Skills, and School and Teacher Objectives.” the close each 
chapter page thoughtful questions promote effective thinking 
pupils and teachers. The scheme the book its entirety the stressing 
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major aims and essential objectives such way simplify learning and 
teaching that the achievement the pupils will the desired result. 

Chapter discusses individual and social instruction most dynamic 
and purposeful way. Its intention divert the teacher from the one-book 
kind teaching and instruct the pupils other books and the things that 
have with life, home, farm, country, and citizenship, that the older 
pupils especially will comprehend more fully what education should be, and 
that the teacher may “discover the individual.” Other chapters deal with 
the use and abuse textbooks. The failure use the dictionary, encyclo- 
pedia, maps, magazines, and the library; the assignment lessons, directed 
study, testing for efficiency, scoring the school with the score-card points, and 
keeping records. the end each chapter there list many useful 
supplementary readings for the teachers’ benefit. 

This book contains modern thoughts education; does not discard the 
“tried and written understandable language; concise and avoids 
the purely theoretical considerations. will valuable all progressive 
elementary teachers. 

Morris 


Harry Grammar. New York: Teachers College, 
Columbia University, 1930. vi+93 pp. (Teachers College, Columbia 
University, Contributions Education No. 435) 

Although the progressive teacher English requires further proof that 
the day functional grammar has passed, will welcome this study, not 
only convincing argument the formalists that they are outside the 
modern educational current, but also aid his own teaching grammar. 

Mr. Rivlin shows detail that since 1900 opposition the teaching 

formal grammar the schools has been steadily increasing, with the result 

today that enlightened teachers, teachers’ associations, and writers grammar 
texts generally advocate the teaching only such grammar functions 
usage. However, the chief and more valuable part the book its study 
functional grammar. This consists (1) list the items grammar 
with much-needed analysis their functions, (2) individual and composite 
ratings 227 English teachers and five “experts” the comparative useful- 
ness these items, ratings which the whole show not only surprising 
agreement, but also general correlation with function, and (3) list, the 
order frequency usage, the most common words presenting gram- 

difficulties. 

James 


tional Psychology. New York: Doubleday, Doran and Company, 1930. 
pp. 

This book intended for first course educational psychology and 
can best used for this purpose when course elementary psychology 
not prerequisite. authors adopt eclectic point view which results 
mélange structuralism, functionalism, behaviorism, smattering 
Gestalt psychology, and slight indication awareness organismic 
psychology Lashley’s type. spite admission certain possible 
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implications Lashley’s work, one finds incessant repetition the Thorn- 
dikian S-R bond and numerous references reduction-of-synaptic-resistance 
theory learning. 

One’s reaction the book series ingredients passing rapid 
review: twelve tables, forty figures, telephone analogy the nervous system, 
synaptic-modification theory, specific neural pathway concept, instinctivistic, 
non-dogmatic most the time, conservative discussion transfer training, 
justifiably longer treatment intelligence and achievement testing, not 
book for course testing, laws learning, exercise, effect, readiness, and 
association, references for supplementary reading, list learning exercises 
for the reader, equivalent forty pages footnotes which fourteen are 
explanatory nature, curious mixture traditional and new approach 
which one wonders the former does not predominate. 


Ernest 


delphia: Lippincott Company, 1930. pp. 

this book Miss Kauffman discusses four types problems which con- 
cern home-economics teachers; the selection subject-matter; methods 
teaching; selection and placing equipment; and relation the home-eco- 
nomics department the school organization and community activities, 
Following discussion the principles involved and general methods 
applying them, the author has included many actual lesson plans, teachers’ 
outlines courses, pupils’ instruction sheets, and home project reports. There 
are excellent illustrations and wealth references for every problem. 

For the teacher with limited experience, Problems Home 
Economics most valuable asset because will give her many valuable ideas 
the teaching all units into which the study home-making usually 


divided. Lunn 


Women Administrators 
[Continued from page 


$1,800; principals under local superintendents, $1,400; and 
principals second- and third-grade schools only $1,250. 
Experience and the type position held appear deter- 
minates for the salary women administrators. 

The data available indicate that the majority cases 
women administrators with Master’s degrees received salaries 
which are higher than the median salary for all women admin- 
istrators, while the majority those with degrees received 
salaries below the median salary for all women administrators. 


Earl Anderson, Bureau Educational Research, Ohio State University, adviser. 


NEW TESTS 


STANDARDIZED test measure certain limited aspects 
English composition has recently been published the 
World Book Company, Yonkers-on-Hudson, New York. This 
the Leonard Test Punctuation and Capitalization. The 
test consists some proofreading and error-correction exercises 
which the author finds fairly well correlated with the 
measures punctuation and capitalization obtained from an- 
alyzing large number compositions from pupils. The 
correlation was .68, which only high enough give rough 
index the pupil’s punctuation-capitalization habits revealed 
his written work. 

For survey purposes, order get rough estimate 
these aspects composition ability, the Leonard test may 
useful. general, however, the test not valid enough 
serve diagnosing difficulties individual pupils. Until 
more valid test devised teachers will probably find the 
analysis pupils’ written work the best evidence skill 
punctuation and capitalization. 


ILLUSTRATION promising technique for use the 
construction rating scales found the new Wil- 
loughby Scale published Stanford University Press, 
Stanford University, California. The scale has been con- 
structed get estimate the subject’s emotional maturity. 
consists series specific reactions persons which are 
thought express emotional maturity, and the rater asked 
check those which are his judgment characteristic reactions 
the subject rated. The value this technique lies the 
fact that the rater not asked define for himself emotional 
maturity, but asked merely indicate whether not given 
subject reacts characteristically the specific fashion indicated 
the description. This procedure should useful rating 
scales for many other traits which have rather specific definitions 
but seem very hard evaluate. Whether not the 
scale good means measuring emotional maturity depends 
largely upon the definition the trait. The author indicates 
that has been derived from the judgments experts and 
281 
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that tentative results small group college students give 
correlation the neighborhood .60 with other instruments 
that measure emotional stability. 


TANDARDIZED tests have been published more rapidly than 
many teachers have learned use them. result, 
some school systems tests are given, scored, certain medians and 
means are computed, and then the results are filed away, per- 
haps never used again. help teachers more effective 
use standardized tests, the Board Education the City 
New York through its Bureau Reference, Research, and 
Statistics issues series bulletins called “Educational Meas- 
urements for the Class Teacher.” These bulletins deal simple 
language with the uses which test results may put. 
portion the series, numbers 15, published from Septem- 
ber, 1929, May, 1930, are entitled Diagnostic and Remedial 
Work Arithmetic Fundamentals and deals with the uses 
standard tests improving instruction arithmetic. The 
topics treated are: methods diagnosis arithmetic funda- 
mentals, general difficulties and pedagogic implications, in- 
ventory errors and remedial suggestions, and case studies. 
The titles suggest the significance the topics treated. The 
fact that these articles are written simple style, clear-cut 
fashion, and that they define definite terms methods which 
classroom teacher may follow utilizing the results these 
tests makes the bulletins great value teachers other 
cities well those New York. The authors have collected 
from number sources recent pedagogical devices arith- 
metic teaching and have combined them with the results the 
work New York City. Without question, these are useful 
bulletins. 

more detailed treatment diagnostic studies arith- 
metic, also published the Board Education the City 
New York, publication No. the Bureau Reference, 
Research, and Statistics, entitled and Remedial 
Work Arithmetic Fundamentals for Intermediate Grades. 
This bulletin presents wealth suggestive material, describ- 
ing ways which diagnostic tests arithmetic may admin- 
istered and how the results can used remedial program. 
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Books Received but Not Reviewed 


Turn Toward Peace. New York: The 
Friendship Press, 1930. 214 pp. 

anp Life Work. New York: McGraw-Hill 
Book Company, 1930. 153 pp. 

Workbook, United States History: For 
the Grades and Junior High School. Philadelphia: McKinley Publishing 
Company, 1930. Books and II. 

Cross, Tom REED, AND STAUFFER, ELMER Good Read- 
ing for High Schools. Part Adventure; Part Achievement. Boston: 
Ginn and Company, 1930. 

Eaton, Logic. New York: Charles Scribner’s Sons, 
1931. 630 pp. 

Norman Gray Kitten and Her Friends. Chicago: Hall and 
McCreary Company, 1930. pp. 

Hayes, H., Moon, THomas. and Medi- 
eval History. New York: Macmillan Company, 1930. 893 pp. 

Ava Study the Student Homes China. New York: 
Teachers College, Columbia University, 1930. pp. 

Myers, Planning Your New York: McGraw-Hill Book 
Company, 1930. 417 pp. 

Physiology Laboratory Sheets. New York: Globe Book 
Company, 1930. pp. 

Taming the Animals. Book Chicago: Laidlaw Brothers, 
1930. 240 pp. 

Education and International Relations. Cambridge, Massa- 
chusetts: Harvard University Press, 1930. pp. (Harvard Studies 
Education, XIV) 

REEDER, How Write Thesis (Revised Edition). Bloomington, 
Public School Publishing Company, pp. 

The Future Greek Studies. Cambridge, Massachusetts: 
Harvard University Press, 1929. pp. 

Commercial Arithmetic. New York: Globe Book Company, 
1929. pp. 

Tower, MacLean. Educational Dramatics. New York: 
Peterson and Company, 1930. 240 pp. 

New York: Owen Company, 1930. 256 pp. 


York, Medieval Map East and West. New York: John Day 
Company. 
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